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I. Confluences that are changing how we think 

about English language proficiency 

II. Looming impact of new CCR standards’ 

increased language demands on students 

– Analysis of ELLs’ language access needs for the CCSS 

for ELA & Literacy, the CCSS for Mathematics, and the 

NGSS 

III. Activity 

IV. Ideas for technical assistance around Flexibility 

Waiver application technical assistance 

 

Session Overview 
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 Federal requirements 

– ESEA Flexibility Waivers 

– Common Definition of 

an ELL 
 

 

 Key shifts in Standards 

– Content standards 

– ELP standards    

 

 

I. Confluences 
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1. ESEA Flexibility Waivers 

Implications:   Those states without waivers could be subject to federal sanctions if they fail 
to meet the 100 percent proficiency deadline in 2014 (unless  ESEA reauthorization is passed 
before then). 

Source: U.S. Department of 
Education Website (Graphic last 
updated September 27, 2013)  
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Flexibility Waiver Assurances Around 

ELP Standards and Assessments  
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      (Linquanti & Cook, 2013) 

 Who: RTTT assessment consortia (Smarter 

Balanced and PARCC) and two ELP assessment 

consortia (WIDA and ELPA21) 

 Task:  Create 

–  initial ELL classification tools and procedures,  

– determinations of what “English proficient” 

means on ELP assessments, and  

– performance ranges on any commonly shared 

ELP assessments 

 

Common Definition of an  ELL 
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Major Language-Related Shifts in CCSS 

• read and comprehend a 
range of sufficiently complex 
texts independently 

• write effectively 
when using and/or 
analyzing sources 

• build and present 
knowledge through 
research and the 
integration, comparison, 
and synthesis of ideas 

• express reasoning by 
constructing arguments 
and critiques in a form 
specific to that content-
area 
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1. Renewed interest in using ELP standards and 
assessment to measure the academic language 
proficiency needed for the content areas (Bailey, 2013) 

 

2. Focus ELP performance on communicative functions of 
language, not just language forms: What does it look like 
when English language learners (ELLs) use language 
effectively as they progress toward independent 
participation in grade-appropriate activities? (van Lier & 
Walqui, 2012) 

Fundamental Shift in How ELP is Viewed in 

Relation to Standards and Assessments 
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Implications: 3-Dimensional Way to Think 

about Rigor 

Curriculum 

Academic Language and 
Language Complexity 
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ELLs’ language access 

needs for CCRS in 

 ELA & Literacy  

 Mathematics 

 Science 

 

II. Analysis of CCRS’ Language Demands 
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Used Newly-Created Tools to Analyze the 

Language Demands of CCSS and NGSS 

Simply Google ELPD Framework to download this document. 
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Content Discourse
Complex text
Explanation

Argumentation
Text structures

Sentence structures

ΔVocabulary

practices

Language Arts

Language

High Level Constructs Identified in the 

CCSSO ELPD Framework 

Linquanti & Hakuta (2012) 
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High Level Constructs Identified in 

the CCSSO ELPD Framework 
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1. Applies Understanding Language Initiative 

conceptual framework  

– Focus ELP performance on communicative functions of language, not 
just language forms: What does it look like when English language 
learners (ELLs) use language effectively as they progress toward 
independent participation in grade-appropriate activities? 

2. Align with core features in WIDA and CA 2012 ELD 

Standards 

3. Use Practice-oriented analysis of CCSS and NGSS 

language demands to initially develop standards 

themselves and then create correspondence 

mappings. 

Key Features of 2013 CCSSO ELP Standards   
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 “By explicitly calling attention to these 

practices, ELP Standards [and their analyses 

of the language demands of the CCSS can 

be designed to] cultivate higher order thinking 

skills in ELLs and target their ability to 

comprehend and communicate about 

complex text” (CCSSO, ELPD Framework, 

2012, p. 16). 

Approach: Tie Instruction Related to Student 

Language Access to Use of the Practices   
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Funneled and Narrowed Selected Language 

Functions to Meet Access Needs Described 

in Cheuk/ELPD Framework Venn Diagram 
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Began with 2012 CA ELD Standards 



Create ELP Standards in Relation to 

Participation in Content-Area Practices 

1 
construct meaning from oral presentations and literary and informational text 
through grade-appropriate listening, reading, and viewing 

2 
participate in grade-appropriate oral and written exchanges of information, ideas, 
and analyses, responding to peer, audience, or reader comments and questions 

3 
speak and write about grade-appropriate complex literary and informational texts 
and topics 

4 
construct grade-appropriate oral and written claims and support them with 
reasoning and evidence 

5 
conduct research and evaluate and communicate findings to answer questions or 
solve problems 

6 analyze and critique the arguments of others orally and in writing 

7 adapt language choices to purpose, task, and audience when speaking and writing 

8 
determine the meaning of words and phrases in oral presentations and literary 
and informational text 

9 create clear and coherent grade-appropriate speech and text 

10 
make accurate use of standard English to communicate in grade-appropriate 
speech and writing 
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Two approaches to CCRS-

based instruction 

 Content standards 

 The practices 

 

Great Standards for 

Practice diagrams at 
http://maccss.ncdpi.wikisp

aces.net/Elementary 

 

III. Proof of Concept Activity: How 

Improved Language Access Can Help 

Students 

http://maccss.ncdpi.wikispaces.net/Elementary
http://maccss.ncdpi.wikispaces.net/Elementary
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Part I of Activity: Perform a Content-

Standards Aligned Task 

 
CCSS.Math.Content.2.OA.B.2 

 

 Fluently add and subtract within 20 using mental 

strategies. By end of Grade 2, know from memory 

all sums of two one-digit numbers 

 Explain the possible strategies a student could 

use to solve these problems? 

 

http://www.corestandards.org/Math/Content/2/OA/B/2
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CCSS.Math.Content.2.OA.B.2 Fluently add and subtract within 
20 using mental strategies. By end of Grade 2, know from 
memory all sums of two one-digit numbers. 
 
Use strategies such as . . . 
1. counting on;  
2. making ten (e.g., 8 + 6 = 8 + 2 + 4 = 10 + 4 = 14);  
3. decomposing a number leading to a ten (e.g., 13 – 4 = 13 – 3 

– 1 = 10 – 1 = 9);  
4. using the relationship between addition and subtraction 

(e.g., knowing that 8 + 4 = 12, one knows 12 – 8 = 4); and  
5. creating equivalent but easier or known sums (e.g., adding 6 

+ 7 by creating the known equivalent 6 + 6 + 1 = 12 + 1 = 13). 

CCSS.Math.Content.2.OA.B.2  

http://www.corestandards.org/Math/Content/2/OA/B/2
http://www.corestandards.org/Math/Content/2/OA/B/2
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1. Decide with a partner (and then share with the 

group), what kinds of questions might you ask 

based on the M & M’s you have in your bag? 

2. Choose one question and complete it. (Be ready 

to share your question and how you reached 

your solution.) 

3. Share your answer in Pig Latin. 

4. Final Review: Circle the practices you used as 

you solved this problem. At what point in solving 

the problem did you use this practice? 

 

Part II of Activity: Focus on the  

Standards for Practice 
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Focus on Students’ Communicative 

Abilities in the Academic Classroom 

Language forms:  vocabulary, construction of 
sentences (includes grammar), discourse (text 
structures) 

Language functions:  Focuses on what students 
do with language to accomplish content-
specific tasks. 
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Summary of ELLs’ CCSS and NGSS 

Language Access Needs   
 

I. Engage with complex oral presentations and 
texts to build knowledge across the curriculum  

II. Use evidence to argue, inform, and analyze   
III. Speak and write collaboratively, understanding 

multiple perspectives, and presenting ideas 
appropriately  to purpose, task, and audience  

IV. Develop and use linguistic resources to do I-III 
above: 

I. Academic and discipline-specific vocabulary 
II. Sentence [grammar] structure 
III. Discourse [text structures] 
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CSAI Training Resource  

Being Developed 

Create for teacher trainers (at school, 
district, and state levels) a vetted list of 
professional development resources to use 
when training teachers how to support the 
access of students, including ELLs, to the 
language demands of the CCSS and NGSS. 
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IV. Ideas for Technical Assistance 

Principle 1:  College- and 

Career-Ready Expectations for 

All Students    

  

Principle 2:  State-Developed 

Differentiated Recognition, 

Accountability, and Support 

  

Principle 3:  Supporting 

Effective Instruction and 

Leadership       

   



33 / 33  

Examine the AEE’s Recommendations for 

your Group’s Topic 

 
1. Discuss the challenges might you 

encounter.   
2. Discuss possible solutions: Which to avoid? 

Which are the most meaningful? 
3. Discuss which SEA capacities need to built? 
4. What resources will you need? 

 

Report out to the whole group. 
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For more information, please contact: 

Lynn Shafer Willner 

lshafer@wested.org 

www.csai-online.org 


