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Formative
assessment:
An enabler of
learning

Formative assessment can be a powerful day-to-day tool for
teachers and students. Margaret Heritage explains

FORMATIVE ASSESSMENT IS OFTEN
MISCONSTRUED. Routinely, it is
conceptualized as a “test” or an “instrument”
that is more fine-grained and administered
more frequently than other types of
assessment. This formulation misses its
documented power for improving student
learning. When formative assessment is
conceived as a practice implemented by
teachers, in collaboration with their students,
then its promise as an enabler rather than an
evaluator of learning can be realized.

The essential purpose of formative
assessment as a practice is to move students’
learning forward while their learning is still
in the process of developing. This stands in
contrast to other forms of assessment, which
evaluate learning after a period of teaching.
Formative assessment practice operates
as a feedback loop in which both teachers
and students can play active, distinctive, yet
complementary roles in enabling learning by

With clarity about the goal and indicators,
‘teachers can then decide how they will
gather evidence of emergent learning.
There is no single way to collect formative
evidence because formative assessment
is not a specific kind of test. For example,
teachers can gather evidence through
interactions with students, observations
of their tasks and activities, or analysis
of their work products. However, there
are two important points about evidence
collection. First, whatever method teachers
use to elicit evidence of learning, it should
yield information that is actionable by
them and their students. Second, evidence

GG Power and responsibility
in the classroom is not just
the teacher’s prerogative, but
is distributed 99

isa ic process and
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student understanding and skills during the
course of a lesson.

The teacher’s role

Formative assessment is only effective when
teachers are clear about the intended learning
goals for a lesson. This means focusing on
what students will learn, as opposed to what
they will do, which is often where teachers

are tempted to start. To achieve maximum
transparency for students, teachers share the
learning goal, or actively create it with students,
at the beginning of the lesson. In addition,
teachers communicate the indicators of
progress toward the learning goal or determine
them in collaboration with the students. These
indicators serve as signposts for both teachers
and students about progress during the lesson.

needs to be planned so that teachers have
a constant stream of information tied to
indicators of progress. At the same time,

of course, teachers will also be collecting
evidence “on-the-fly” - those unplanned,
spontaneous moments when students do
or say something that give an indication of
where they are in relation to the lesson goal.

Feedback

Feedback is a crucial component of
formative assessment, and has two aspects.
First, feedback obtained from planned

or spontaneous evidence is an essential
resource for teachers to shape new learning

through adjustments in their instruction. If B

teachers use evidence effectively to inform
their instruction, it will render previous

- Better: Evidence-based Education SPRING 2011
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assessment information out of date: student
learning will have progressed and will need
to be assessed again. Instruction can again
be adjusted to make sure that learning is

on track. For this reason, a constant stream
of evidence from formative assessment is
necessary during lessons.

Second, feedback that the teacher provides
to students is also an essential resource so
the students can take active steps to advance
their own learning. In reality, the feedback to
students can be understood as instructional
action. As the extensive literature on feedback
suggests, teacher feedback is most beneficial
when it assists students to understand their
current learning status and provides hints,
suggestions, or cues for them to act on. Itis
this, rather than offering general praise or total
solutions, that enables students to assume a
degree of responsibility for their leaming.

The teacher’s role also involves helping
students develop the skills to make
metacognitive judgments about their
learning in relation to the goal being aimed
for, and to establish a repertoire of strategies
to regulate their own learning.

The students’ role

The students’ role in formative assessment
begins when they have a clear conception
of the learning target. Just as the teacher
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CSAIl-Developed Curriculum and Instruction Resources
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CSAIl Formative Assessment Resources

hitps://www.csai-online.org/spotlight/formative-assessment-resources
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Formative Assessment Rubrics,

Reflection and Observation Protocols
(FARROP)

Using the Formative Assessment
Rubrics, Reflection and Observation
Tools to Support Professional
Reflection on Practice (Revised)

Commissioned by the Formative Assessment for Students and Teachers (FAST)
State Collaborative on Assessment and Student Standards (SCASS) of the
Council of Chief State School Officers (CCSSO)

Member States: Alaska, Arizona, Arkansas, Connecticut, Hawaii, Idaho, lllinois, lowa, Kansas,
Kentucky, Maryland, Michigan, North Carolina, Ohio, Oregon, Utah, Washington, and Wyoming

By Caroline Wylie and Christine Lyon, Educational Testing Service
February 2016
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Lesson Planning with Formative
Assessment Workshop 8:45am - 12:00 pm

 Apply formative assessment to your own lesson plan.




Group Presentations & Feedback on
Lesson Planning Process i2:45pm-2:00 pm

« Each group will have 20 minutes to present on their work and
receive feedback from the audience

 Give a dry run of your lesson

 Show lesson plan and materials

THE CENTER ON
STANDARDS &
ASSESSMENT

IMPLEMENTATION

Wested@. CRESST




Contact Information

Sandy Chang, PhD, NBCT sandychang®@ucla.edu
Julie Park Haubner, PhD, NBCT haubner@ucla.edu
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